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Course overview
Unit Organization

Unit 1: Narrative Forms and Voices
Time: 25 hours

Description

Students develop an understanding of the conventions of narrative literature and language. Students read
and study arange of short narratives, including short stories, novellas, narrative poetry, myths, legends,
short animated films, and short feature films. Students use their knowledge of the elements of the
narrative, such as plot, character, setting, conflict, theme, and atmosphere to understand and interpret
narrative texts. Students record their thoughts, ideas, and feelings in a variety of persona and interactive
responses, and by creating and sharing their own narratives. Students write descriptive and expository
paragraphs, thereby providing a foundation for writing the five-paragraph essay. Ongoing personal reading
and writing are essentid for students to develop mature communication skills.

Strand(s) and Expectations

Strand(s): Literature Studies and Reading, Writing, Language, and Media Studies

Overall Expectations: LIV.02P, LIV.03B, WRV.03P, WRV.04B, WRV.05B, LGV.01P, LGV.02B,
MDV.01P

Specific Expectations: LI11.02P, L11.03B, LI11.07P, L13.01P; WR1.03P, WR2.01P, WR2.02P,
WR2.03P, WR2.04P, WR3.03P, WR3.04P, WR4.02B, WR4.03P, WR4.04B, WR5.06B, WR5.07B,
WR5.09B, WR5.10B, WR5.11B, WR5.12B, WR5.15B, WR5.16B; LG1.01B, LG1.02B, LG1.05P,
LG1.06B, LG1.07B, LG2.01P, LG2.03P, LG2.04P;, MD1.02P, MD2.01P.

Unit 2: Poetic Forms and Voices
Time: 15 hours

Description

Students read and study a variety of poetic texts and learn to identify certain types of poems: prose poems,
limericks, concrete poems, found poems, lyrics, haiku, and songs. Students aso find, read, and study
examples of poetry and poetic language in the world around them. Students apply appropriate strategies to
read, understand, and interpret poetic texts. They learn to understand the value of sound devicesin
creating powerful poetry, and understand the importance of appedals to the senses, and figurative language.
During this unit, students demonstrate their understanding of poetry by writing Response Journdls,
explications of poems, and their own poetry; by participating in class activities, by presenting poems oraly;
by creating a media product; and by creating a Poetry Anthology.

Strand(s) and Expectations

Strand(s): Literature Studies and Reading, Writing, Language, and Media Studies

Overall Expectations: LIV.01P, LIV.03B; WRV.02P, WRV.03P, WRV.04B, WRV.05B; LGV.01P,
LGV.02B; MDV.01P, WRV.03P.

Specific Expectations: LI11.01P, L11.02P, L11.04P, LI11.05P, L11.06B, LI3.01P, L13.02P, L13.03P;
WR2.03P, WR3.03P, WR4.04B, WR5.02B; LG1.01B, LG1.02B, LG1.04B, LG1.06B, LG1.07B, LG2.01P,
LG2.03P, LG2.04P, LG2.07P; MD1.02P.
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Unit 3: Dramatic Forms and Voices
Time: 15 hours

Description

Students apply the skills learned in the preceding units to the analysis and study of drama. Students
identify, andlyse, and interpret the elements of dramatic structure, character, characterization, theme,
setting, and stylistic features of drama, including movement and voice. Students come to an understanding
of the importance of the context (social, culturd, political) in which aliterary work was created. Students
use their knowledge and understanding of dramato reach a fuller understanding and appreciation of the
writer’ s ability to integrate all the elements of dramato create a complex, stimulating, and satisfying work
of literature. Students demonstrate their understanding by recording their thoughts, ideas, and feelings
about the characters, conflicts, and themes of the work in avariety of persona and interactive responses;
by writing a literary exposition; by rehearsing and performing a dramatic scene; and by creating and
sharing a media work.

Strand(s) and Expectations

Strand(s): Literature Studies and Reading, Writing, Language, and Media Studies

Overall Expectations: LIV.01P, LIV.02P, L1V.03B; LGV.01P, LGV.02B; WRV.02P, WRV.03P,
WRV.04B, WRV.05B; MDV.02P.

Specific Expectations: L11.01P, L11.02P; L12.01P, LIP.02P; WR2.01P, WR2.03P, WR3.02P,
WR3.03P, WR4.03P, WR5.07B, WR5.08B, WR5.10B, WR5.14B, WR5.16P; LG1.01B, LG1.02B,
LG1.04B, LG1.05P, LG1.06B, LG1.07B, LG2.02P, LG2.04P, LG2.07P; MD2.01P, MD2.02P, MD2.03P.

Unit 4: Informational Forms and Voices
Time: 30 hours

Description

Students develop an understanding of the conventions and language of informational texts. Students read
and study a variety of informational texts, including newspaper and magazine articles, surveys, letters,
journas, memoirs, biographies, autobiographies, web sites, databases, newsgroups, documentary films, and
other media works. Students develop a variety of strategies to understand informational texts, and to
distinguish between fact and opinion. Students learn how to gather, select, and use research data to create
their own informational texts and presentations. The unit provides an opportunity to integrate learning
across the curriculum.

Strand(s) and Expectations

Strand(s): Literature Studies and Reading, Writing, Language, and Media Studies

Overall Expectations: LIV.01P, LIV.02P, L1V.03B, WRV.01P, WRV.02P, WRV.03P, WRV.04B,
WRV.05B, LGV.01P, LGV.02B, MDV.01P, MDV.02P

Specific Expectations: LI11.01P, LI11.02P, L11.03B, L11.04P, L11.05P, L11.06B, L11.07P, L12.03P,
L13.01P, L13.02P, L13.03P; WR1.01P, WR1.02P, WR1.03P, WR1.04P, WR2.01P, WR2.02P, WR2.03P,
WR2.04P, WR3.02P, WR3.01P, WR3.05P, WR3.06P, WR3.07P, WR4.01B, WR4.03P, WR4.04B,
WR5.02P, WR5.04B, WR5.05P; LG1.02B, LG1.03B, LG1.04B, LG1.05P, LG1.06B, LG2.01P, LG2.02P,
LG2.03P, LG2.04P, LG2.05P, LG2.06P, LG2.07P, MD1.01B, MD1.02P, MD1.03P, MD1.04P, MD2.02P,
MD2.03P.
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Unit 5: Finding Our Voices
Time: 25 hours

Description

Finding Our Voicesis a culminating activity to practise the skills of narration, poetry, drama, media, and
research. Students move beyond their immediate persona experience to explore literature and media that
reveal the stories, ideas, and opinions of other time periods or cultures. This unit could focus on the
literature of a particular region or country, for example, the Maritimes, Caribbean, or Augtralia. It could
explore a specific theme or motif, such as the role of the hero, or the outsider; or Aborigina rights, or the
First Nations People and their relationship with the land; or speaking out against injustice. Alternatively,
this unit could be designed to develop an understanding of a genre: science fiction, mythology, or
adventure. This course profile focusses on the theme of isolation, aienation, harassment, bullying and
socid injustice. Students develop and record their thoughts, ideas, and feelings about significant issuesin a
variety of persona responses, as well asin exposition and crestive works. By the end of the unit, students
better understand themselves in a diverse society through cross-curricular and cross-cultura learning.
They will have reviewed the skills and knowledge from Units 1-4 and completed assignments which will
be added to their Writing Folder. The best pieces from the Writing Folder are chosen, edited, polished, and
published in their Portfolio

Strand(s) and Expectations

Strand(s): Literature Studies and Reading, Writing, Language, and Media Studies

Overall Expectations: LIV.01P, LIV.02P, LIV.03B; WRV.01P, WRV.02P, WRV.03P, WRV.04B,
WRV.05B; LGV.01P, LGV.02B; MDV.01P, MDV.02P.

Specific Expectations: LI11.01P, LI11.02P, LI11.03B, L11.04P, L11.07P, L12.02P, LI3.01P, L13.02P,
L13.03P, WR1.01P, WR1.02P, WR1.03P, WR1.04P, WR2.01P, WR2.02P, WR2.03P, WR3.02P,
WR3.03P, WR3.04P,WR3.05P, WR3.06P, WR3.07P, WR4.01B, WR4.02B, WR4.04B, WR5.01P,
WR5.02B, WR5.03P, WR5.04B, WR5.11B, WR5.12B, WR5.13B; LG1.04B, LG1.05P, LG1.06B,
LG1.07B, LG2.01P, LG2.02P, LG2.03P, LG2.04P, LG2.05P, LG2.06P, LG2.07P, MD1.02P, MD1.03P,
MD2.01P, MD2.02P, MD2.03P.

Course Notes

The English Grade 9 Applied course provides the foundation for the English Grade 10 Applied course, and
for the courses leading to college and the workplace. The goal of all aspects of the program is to support
students in the development of proficiency in language. The English Applied Grade 9 course emphasizes
activities which are concrete and practical. It focusses on reading informational texts such as magazines
and newspapers, as well as short literary texts, and on the creation of expository and informational texts.
These emphases are reflected in the time allocated for each unit, the selection of texts, the types of
activities within each unit, and the weighting of the assessment. The students in the applied course are
exposed to concepts and activities that are abstract. The difference between the academic course and
applied course is one of emphasis. The choice of texts should reflect the students' diverse interests,
abilities, and backgrounds. All students, regardless of their postsecondary plans, need to read a balance of
exemplary literary and informational works that nourish the imagination, promote intellectua growth,
contribute to the sense of aesthetic appreciation, and provide a broad range of language models for their
own writing. Literary works drawn from many genres, historical periods, and cultures reflect the diversity
of Canada and the world.
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Students need to become skilled in the use of information technology in order to gain accessto awide
variety of information and to be able to benefit from arange of available software programs. Word
processing, desktop publishing, Internet research, and the production of media products are activities that
enhance the students' learning experiences and are critical skills for successin the 21st century. The
English teacher collaborates and co-plans with teacher-librarians, technology teachers, and business
teachers in the design and delivery of this curriculum.

The prior knowledge required for this course can be found in The Ontario Curriculum Grades 1-8:
Language. Teachers of Grade 9 are to be familiar with the expectations articulated in this document.
Dialogue between Grade 9 teachers and Grade 8 teachers enhances this understanding. Such dialogue
also eliminates the duplication of texts. Teachers build on students' skills and experiences. It is appropriate
to pre-test Grade 9 students in order to assess prior learning and to identify those students who need
remediation, consolidation, and enrichment. Wherever possible, teachers connect the activitiesin the
English classroom to other subject areas. The knowledge and skills taught in the English classroom are
transferable to all Grade 9 courses of study, particularly in the area of Communication as articulated in the
achievement chart in al subject areas. Schools incorporate into their plans a comprehensive strategy for
supporting the development of language skills across the curriculum.

Similarly, activitiesin the English classroom are to be connected to the local community and the world at
large. Emphasis is placed on the knowledge and skills necessary for success in college and university.
Opportunities are provided for members of the loca community, colleges, and universities to come into the
English classroom, and for students to get out into the community.

Integration into the regular classroom is the first consideration in the placement of exceptiona pupils. A
range of accommodations is provided in each unit for each activity to assist the teacher in meeting the
diverse needs of learners. Similarly, adjustments must be made that acknowledge the diversity of cultural
understandings, and accommaodations may be necessary for the success of students for whom Englishisa
second language.

Teachers must ensure that all classroom activities and out-of -school experiences are safe for all students.
A classroom environment that reinforces respect and responsibility is one where students participate more
freely. While the Internet opens up tremendous possibilities for the student, care must be taken to ensure
that the use of this resource is appropriate. Computer-use policies and programs that screen out
inappropriate materials reduce the risk that students are exposed to inappropriate materias. Care must be
taken to ensure that the texts that students are exposed to are appropriate for them. Clear expectations
need to be established to identify what language is appropriate in an English classroom. The drama unit
involves movement, and the English teacher must ensure all physical activities are structured and
supervised to minimize risk.

This course profile demonstrates one way in which the expectations from the English Grade 9 Academic
policy document can be organized into units. The writers have created five units that integrate the four
major strands (Literature Studies and Reading, Writing, Language, and Media Studies) and the twelve
overall expectations of the course so that learners engage in learning experiences that foster and
consolidate growth in an integrated way.
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Teaching/Learning Strategies

Because students learn in a variety of ways, teachers must accommodate various learning styles in their
teaching. Students must be given opportunities for brainstorming, experimenting, discussing, debating,
interviewing, researching, role playing, designing, and constructing. Useful strategies also include: case
studies, concept-mapping, smulations, learning contracts and co-operative learning. In the English
classroom, the use of Response Journa's helps students to identify and develop their ideas for writing,
discussion, performances, and media products. Students work independently on many assigned tasks and
should aso have frequent opportunities to work with partners and in groups.

Teachers develop and utilize afull repertoire of teaching skills: planning, organizing, presenting,
demongtrating, instructing, questioning, explaining, modelling, problem solving, ng, and evauating.
Teachers aso find ways for students to make authentic learning connections with the classroom, the
school, the local community, and the world at large. Teachers and students need to respect the cultura
diversity of our Ontario classrooms.

The expectations for al strands of English (Literature Studies and Reading, Writing, Language, and Media
Studies) are embedded in each of the units of study. All the units begin with the exploration of texts.
Students read and analyse a variety of informational and literary texts throughout this course. Students
develop a knowledge of the form and stylistic elements of texts, and use this knowledge to come to an
understanding and an appreciation of those texts. Similarly, writing activities are contained in each unit. In
the first unit, students create and publish an origina short narrative. In the second unit, students create
poems, songs, advertisements, or pieces of expressive prose, which may be placed in an Anthology. In the
third unit, students write diaogues, scripts, and monologues. In the fourth unit, students produce a variety
of informational texts including reports, brochures, proposals, editorials, essays, and web sites. In the fifth
unit, students have an opportunity to create a variety of written products to demonstrate their learning.

The expectations for language growth are addressed in each unit. Personal word lists and dictionary skills
could be integrated into a number of the activities. For example, the study of a short story in the narrative
unit includes an exercise in predicting the meaning of words in context and in using the dictionary to test
and confirm meanings. The development of expressive language is to be encouraged through the
exploration of figurative language. Students demonstrate this understanding through the use of such forms
as Response Journals and class discussion. Teachers encourage students to be clear and precise in their
use of language. Media studies are featured in each unit. Throughout this profile, the writers have used the
term texts to include media works; therefore, the term reading encompasses students’ interactions with
media texts. In the narrative unit, texts include short feature films, cartoons, and animated short films.
Students need to learn the skillsto read these media texts accurately and critically in the same way that
they study more traditional narrative texts, such as short stories and narrative poems. Media texts should
be included in dl units as core materia for study.

Time management and organization are important skills for the teacher and students to use to complete
this very challenging course. Students choose a group novel early in the term and keep a Learning Log and
Response Journal notes. They have a Writing Folder in which they keep al of their ideas, stimuli, drafts,
and finished work. They keep a Table of Contents which notes the date, type of assgnment, level of
achievement, teacher comments, and personal reflections, and which proves useful in Unit 5 when they
reflect on their growth and write the foreword to their Personal Portfolio of best work. Students keep a
Response Journa with answers to related questions posed regularly by the teacher and their ideas and
guestions on texts they are studying, including their group novel which is read extramuraly. They build a
Poetry Anthology in Unit 2. And in Unit 5 they research an author and they may chose an author they
have met in earlier activities.
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Assessment/Evaluation

In order to measure students' achievement against the course expectations, teachers must develop and
utilize afull repertoire of assessment methods: paper and pencil, performance, and personal
communication. Paper and pencil methods include such strategies as classroom tests, quizzes,
examinations, and standardized tests. Performance methods include products, projects, portfolios, essays,
presentations, exhibitions, recitals, skills demonstration, role playing, and work samples. Persona
communication methods include instructional questions and answers, interviews, conferences,
journalg/learning logs, and classroom discussion. Assessment and evaluation tools include checklists,
marking schemes, rubrics, portfolios, and anecdotal comments. Where appropriate, teachers and students
should co-design assessment tools (e.g., rubrics), to clarify expectations and enhance student learning.

Assessment must be ongoing, and students must be given feedback and opportunities to improve. The
purpose of evaluation and reporting is to communicate to students and parents and to provide guidance for
student growth. Teachers use both self- and peer-evaluation to enhance learning. Every expectation in the
course is accounted for in thisfina phase of the course profile and has been evaluated in a summative
manner.

The Ministry policy on assessment and evaluation requires that 70% of the final mark be based on term
work and 30% on afinal evaluation, which may take a variety of forms. The student’s final percentage
grade is based on achievement only. Learning skills, punctuaity, and attendance are recorded on the
Provincid Report Card. The Learning Skills include: independent study, teamwork, organization, work
habits, homework, and initiative. The weighting of the four strands (Literature Studies and Reading,
Writing, Language, and Media) and the determination of assessment and eval uation strategies and mark
caculation will need discussion. The basis for determining the weighting must reflect a clear understanding
of the expectations in each strand, the levels described in the Achievement Chart, and the concept of
balance. Thiswill be aloca implementation decision.

The writers of this course profile suggest that the final evaluation (worth 30% of the course mark), which
isadministered in Unit 5 near the end of the course, includes group and oral work for the group novel for
10%, the polished work in the published Partfolio for 10%, and a sight final test worth 10%.

Resources

Literature
Drabble, M., ed. The Oxford Companion to English Literature. Oxford: Oxford University Press, 1986.
ISBN 0-19-866130-4.

The Reading Resource Document for Transition Years Teachers. Stratford: Perth County Board of
Education, 1995.

Tchudi, S. N. and S. J. Tchudi. The English/Language Arts Handbook: Classroom Strategies for
Teachers. Portsmouth, NH: Heinemann Educational Books, Inc., 1991.

Writin

Parson,gL. Response Journals. Markham: Pembroke Publishers Limited, 1990. ISBN 0-921217-41-2
Parsons, L. Writing in the Real Classroom Markham: Pembroke Publishers Ltd. 1991.

ISBN 0-921217-61-7

Potnik, A. The Elements of Editing: A Modern Guide for Editors and Journalists. New York: Collier
Books, 1982. ISBN 0-02-047430-X

Sebranek, P., V. Meyer, and D. Kemper. Writers Inc. Toronto: Write Source. 1996.
ISBN 0-669-38813-0
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Strunk, W. and E. White. The Elements of Style. New Y ork: MacMillan Publishing Co. Inc., 1979.
ISBN 0-02-418190-0

Language
O'Conner, P.T. Woe is |I: The Grammarphobe's Guide to Better English in Plain English. New Y ork:
G.T. Putnam's Sons. 1996. 1SBN 1-57322-65-4

Weaver, C. Teaching Grammar in Context. Portsmouth, NH: Heinemann, 1996.
ISBN 0-86709-375-7

Media
Bianculli, D. TeleLiteracy: Taking Television Seriously. New York: A Touchstone Book, 1994.
ISBN 0-8264-0535-5

Denison, D. C. As Seen on TV. New York: Simon and Shuster, 1996. ISBN 0-674-04883-0

Masterman, Len. Teaching the Media. London: Comedia Publishing Group, 1985.
ISBN 0-415-03974-6

Media Literacy: A Resource Document for Teachers; Intermediate/Senior. Stratford: Perth County
Board of Education, 1993.
Quilliam, S. and I. Grove-Stephensen. Into Print. London: BBC, 1992. ISBN 0-563-21505-4

Simmons, C. Public Speaking Made Smple. New Y ork: Doubleday, 1996.
ISBN 0-385-48185-3

Group Work
Bellanca, J., and R. Fogarty. Blueprints for Thinking in the Co-operative Classroom Paltine, 11
Skylight Publishing, Inc., 1990. ISBN 0-932935-30-3

Bennett, B., C. Rolheiser-Bennett and L. Stevahn. Co-operative Learning: Where Heart Meets Mind.
Toronto: Educational Connections, 1991. ISBN 0-9635240-0-3

Brubacher, M., R. Payne, and K. Rickett, eds. Perspectives on Small Group Learning: Theory and
Practice. Oakville: Rubicon Publishing, Inc., 1990. ISBN 0-921156-12-X

Clarke, J. Building Self-Esteem and Responsibility Through Cooperative Learning. Bellevue, WA:
Bureau of Education and Research.

Clarke, J., R. Wideman, and S. Eadie. Together We Learn: Co-operative Small Group Learning.
Scarborough: Prentice Hall Canada Inc., 1989. ISBN 0-13-924556-1

Lincoln County Board of Education. Growing Collaboratively. Scarborough: Prentice Hall, 1993.
ISBN 0-13-117292-1

Learning Styles
Anderson, D. Teaching and Learning Styles: 4AMAT: A Unit of Sudy for Advanced Level English.
Toronto: OSSTF.

Bandler, R. Using Your Brain for a Change. Moab, Utah: Real People Press, 1985.
ISBN 0-911226-25-5

Bdl, L. M., S. Ratcliffe, and S. Robicheau. Independent Learning: Process to Product. Toronto:
OSSTF, 1989.

Goleman, D. Emotiond Intelligence: Why It Can Matter More Than 1Q. New Y ork: Bantam, 1995.
ISBN 0-553-09503-X
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Independent Learning for Grades 7, 8, and 9: A Resource Document English. Waterloo: Waterloo
County Board of Education, 1991.

Sternberg, R. Beyond 1Q: A Triarchic Theory of Human Intelligence. Cambridge: Cambridge
University Press, 1985. ISBN 0-521-26254-2

Winzer, M. Children with Exceptionalities: In Canadian Classrooms. Scarborough: Prentice Hall,
1995. ISBN 0-205-19754-X

Wonder, J. and P. Donovan. Whole Brain Thinking: Working From Both Sdes of the Brain to
Achieve Peek Job Performance. NY: Bdlantine, 1984. ISBN 0-345-32204-5

Teacher Resources
Fogarty, R. How to Integrate the Curricula. Pdatine, IlI: IRI/Skylight Publishing, Inc., 1991.
ISBN 0-932935-51-1

Hirsch, E. D., J. Kett, and J. Trefell. The Dictionary of Cultural Literacy. Boston: Houghton Mifflin Co.,
1993. ISBN 0-395-65597-8

Koechlin, C. and S. Zwaan. | nformation Power Pack. |ntermediate Skill shook. Markham: Pembroke
Publishers Limited, 1997.

Koechlin, C. and Zwaan, S Teaching Tools for the Information Age. Markham: Pembroke Publishers
Ltd., 1997.

Maggio, R. The Bias-Free Word Finder: A Dictionary of Nondiscriminatory Language. Boston:
Beacon Press. 1992. ISBN 0-8070-6003-8

Marzano, R. Assessing Student Outcome: Performance Assessment Using The Dimensions of
Learning Model. Alexandria, Virginiac Association for Supervision and Curriculum Development, 1993.
ISBN 0-87120-225-5

Misener, J. and S. Butler. Exploring Your Horizons: Career and Personal Planning. Toronto:
McGraw-Hill Ryerson Ltd., 1998.

Oppenheim, J. Getting It Right: Meeting the Needs of the Early Adolescent Learners. Toronto:
Federation of Women Teachers of Ontario, 1990.

Ornstein, A. C. and L. Behar. Contemporary Issues in Curriculum Boston: Allyn & Bacon, 1994.
ISBN 0-20515770-X

Pirie, B. Reshaping High School English. National Council of Teachers of English, 1997.
ISBN 0-8141-5668-1

Pratt, D. Curriculum Planning: A Handbook for Professionals. Toronto: Harcourt Brace: 1994.
ISBN 0-15-501098-0

Spencer, L. J. Winning Through Participation: Meeting the Challenge of Corporate Change with
the Technology of Participation. Dubuque, lowa: Kendall/Hunt Publishing Co., 1996. ISBN 0-8403-
6196-3

Wiggins, G. and J. McTighe. Understanding By Design. Alexandria, Virginia. Association for
Supervision of Curriculum and Development, 1998. 1SBN 0-87120-313-8

Young, W. Partnerships: Developing an Integrated School Library. Gueph: Wellington County Board
of Education. 1992.

Assessment
Communicating Student Learning: The Third Conference on Assessing, Testing and Reporting
Achievement. Toronto: Ontario Ministry of Education and Training, 1999.
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Cornfield, R., et a. Making the Grade. Scarborough: Prentice Hall, 1987. ISBN 0-13-547191-5
King, A. and M. Peart. The Numbers Game: A Study of Evaluation and Achievement in Ontario
Schools. Toronto: Educational Services Committee (Research), OSSTF, 1994. ISBN 0-920930-62-X
Looking at Measurement: More Than Just Marks Mississauga: Peel Board of Education, 1990.
Midwood, D., K. O'Connor, and M. Simpson. Assess for Success: Assessment, Evaluation and
Reporting for Successful Learning. Toronto: OSSTF, 1993.

School Achievement Indicators Program: Report on Reading and Writing Assessment. 1998. Toronto:
Council of Ministers of Education, Canada, 1999. ISBN 0-88987-116-7

Web Sites

Creating Rubrics
http://mailer.fsu.edu/~jflake/rubrics.html
http://edsitement.neh.fed.us/guides/g_intro2.htm
NCTE Teaching ldeas
http://www.ncte.org./teach/

OISE/UT Home Page
http//www.oise.utoronto.ca/

OSS Policy Applications
Ontario Minigtry of Education and Training. Choices Into Action: Guidance and Career Education
Program Policy for Ontario Elementary and Secondary Schools. Toronto: Queen’s Printer, 1999.

Ontario Minigtry of Education. Cooper ative Education: A Resource Guide. Toronto: Queen’s Printer,
1980.

Ontario Minigtry of Education and Training. Engendering Equity: Transforming Curriculum Toronto:
Queen's Printer, 1995.

Ontario Ministry of Education. ESL/ESD: English as a Second Language/Dialect, Int. and S .
Division. Toronto: Queen's Printer, 1997.

Ontario Ministry of Education. Handbook for Teachers of Students With Learning Disabilities.
Toronto: Queen’s Printer, 1980 .

Ontario Minigtry of Education and Training. Individual Education Plan (IEP): A Resource Guide.
Toronto: Queen’s Printer, 1998.

Ontario Ministry of Education. Media Literacy Resource Guide. Toronto, Queen’s Printer, 1989.
Ontario Ministry of Education and Training. The Ontario Curriculum Grades 1-8: Language. Toronto:
Queen’s Printer, 1997.

Ontario Ministry of Education and Training. The Ontario Curriculum Grades 9 and 10: The Arts.
Toronto: Queen’s Printer, 1999,

Ontario Ministry of Education and Training. The Ontario Curriculum for Grades 9 and 10: English.
Toronto: Queen's Printer, 1999

Ontario Ministry of Education and Training. The Ontario Curriculum 9 to 12: English As a Second
Language and English Literacy Development. Toronto: Queen’'s Printer, 1999.

Ontario Ministry of Education and Training. The Ontario Curriculum Grades 9 and 10: Guidance and
Career Education. Toronto: Queen’s Printer, 1999.
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Ontario Ministry of Education and Training. The Ontario Curriculum for Grades 9 and 10: Program
Planning and Assessment. Toronto: Queen’s Printer, 1999.

Ontario Ministry of Education and Training. Provincial Standards Language, Grades 1-9. Toronto:
Queen’s Printer, 1995.

Ontario Ministry of Education and Training. Stepping Up! Ontario’s New Standards for High Schools.
Toronto: Queen’s Printer, 1999.

Course Evaluation
At the end of the course, students must be given aformal opportunity to assess and evaluate the
effectiveness of the course in meeting their needs as learners.
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ANYWHERE HIGH SCHOOL

COURSE INFORMATION SHEET 1D
1999-2000

Teacher:
Course Description:

Textslssued:  Anthology
Language Text
Group Nove
Dramatic Text(s)

Unitsof Study:  The Narrative
Poetry
Drama
Informational Texts
Novel
Culminating Assessment

Assessment and Evaluation:

Term (70%)
Applied
Literature 15% Knowledge/Skills
Writing 15% Thinking/Inquiry
Language 20% Communication
Media 20% Application
Final Eva uation (30%): Group Novel Study Ora/Group
Persona Portfolio
Sight Test

Required Materials:

15%
15%
20%
20%

10%
10%
10%

Students are expected to supply and maintain a Writing Folder, a Response Journa, and a Reading Log.
They produce a Poetry Anthology and a Personal Published Portfolio of their best work. Students choose
anovel to study with a group, reading the novel independently, and keeping a Response Journa during the
term, in order to participate in a group written and oral project at the end of the term. Students keep a
notebook and have a computer disk to save their word processing work. They also have an acetate and an

overhead marker for presentations.
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Coded Expectations: English, Applied Grade 9

Literature Studies and Reading

Overall Expectations
LIV.01P
- read and demonstrate an understanding of a variety of literary and informational texts;
LI1V.02P
- demonsgtrate an understanding of the elements of a variety of literary and informational forms, with a
focus on plays, short stories, and newspaper and magazine articles,
LIV.03B
- identify and explain the effect of specific elements of stylein avariety of literary and informationa
texts.

Specific Expectations

Under standing the M eaning of Texts
LI11.01P
- describe information, ideas, opinions, and themes in texts they have read during the year from a
variety of print and electronic sources including, biographies, short stories, poems, plays, novels,
brochures, and articles from newspapers, magazines and encyclopedias,
L11.02P
- select and read texts for avariety of purposes, with an emphasis on recognizing the el ements of
literary genres and the organization of informational materials, collecting and using information,
extending personal knowledge, and responding imaginatively;
L11.03B
- describe a variety of reading strategies and select and use them effectively before, during, and after
reading to understand texts,
L11.04P
- locate and use explicit information and ideas from texts in forming opinions and developing
generaizations;
L11.05P
- make inferences based on the information and ideas presented in texts;
L11.06B
- use specific references from a text to support opinions and judgements;
L11.07P
- identify how readers' different backgrounds might influence the way they understand and interpret a
text.

Under standing the Forms of Texts
L12.01P
- use knowledge of elements of drama, such as plot and subplot, character development and
revelation, conflict, dialogue, and stage directions, to understand and interpret texts in the genre;
L12.02P
- use knowledge of elements of the short story, such as plot, character, setting, conflict, theme, and
atmosphere, to understand and interpret texts in the genre;
L12.03P
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- use knowledge of elements of newspaper and magazine articles, such as headlines, leads, the five
W’s, (who, what, where, when, and why) titles, sub-titles, and photographs to understand and interpret
textsin the genre.

Under standing the Elements of Style
L13.01P
- explain how authors use stylistic devices, such as simile, metaphor, personification, imagery, and
foreshadowing, to achieve intended effects;
L13.02P
- explain how authors choose words and phrases to achieve intended effects;
L13.03P
- explain how authors and editors use design elements to help convey meaning;

Writing

Overall Expectations
WRV.01P
- use print and electronic sources to gather information and explore ideas for their written work;
WRV.02P
- identify the literary and informational forms suited to specific purposes and audiences and use the
forms appropriately in their own writing, with an emphasis on communicating information accurately;
WRV.03P
- use avariety of forms of writing to express themselves, clarify their ideas, and engage the
audience' s attention, imagination, and interest;
WRYV.04B
- revise their written work, collaboratively and independently, with afocus on support for idess,
accuracy, clarity, and unity;
WRV.05B
- edit and proofread to produce fina drafts, using correct grammar, spelling and punctuation, according
to the conventions of standard Canadian English specified for this course, with the support of print and
el ectronic resources when appropriate.

Specific Expectations
Generating Ideas and Gathering Information
WR1.01P
- investigate potentid topics by asking questions, identifying information needs, and developing
research plans to gather data;
WR1.02P
- locate and record information and ideas from print and electronic sources, including newspapers and
magazines, dictionaries, encyclopedias, vertical files, and electronic databases,
WR1.03P
- sort and group information and ideas, assess their relevance and accuracy, and discard irrelevant
material;
WR1.04P
- use the information and ideas generated by research to explore topics for written work.
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Choosing the Form to Suit the Purpose and Audience
WR2.01P
- identify the purpose for each piece of writing;
WR2.02P
- identify the specific audience for each piece of writing;
WR2.03P
- demonstrate an understanding of literary and informational forms of writing, such as letters, persona
narratives, short stories, answers to homework questions, summaries, and reports on research topics,
by selecting aform appropriate to the specific purpose and audience for each piece of writing;
WR2.04P
- use the third-person singular and an appropriate level of language in expository forms requiring
objectivity.

Organizing I deas and Information in Written Work
WR3.01P
- use key words in questions or prompts to organize information and ideas, in homework answers;
WR3.02P
- structure expository paragraphs using a topic sentence, supporting sentences to develop the topic,
connecting words to link the sentences, and a concluding sentence;
WR3.03P
- use a unifying image, emotion, or sensation to structure descriptive paragraphs or poems,
WR3.04P
- use changes in time, place, or speaker to structure narrative paragraphs,
WR3.05P
- use asingle controlling idea to structure a series of paragraphs,
WR3.06P
- provide an introduction, body, and conclusion in written reports;
WR3.07P
- present directions, instructions, and reports of investigations in alogical order, using an organizationa
pattern such as examples, chronological order, or comparison.

Revising Drafts
WRA4.01B
- revise drafts to ensure that ideas are adequately developed with supporting details and to achieve
clarity and unity;
WR4.02B
- revise drafts to ensure consistency in use of first- or third-person and use of an appropriate level of
language;
WRA4.03P
- make constructive suggestions to peers, using prompts, checklists, operrended statements, and
questions,
WRA4.04B
- consider reactions from teachers, peers, and others in revising and editing written work.

Editing, Proofreading, and Publishing
WR5.01P
- identify sources of ideas, information, and quotations in written work;
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WR5.02B

- select the publication method or vehicle most accessible or appealing to the intended audience;
WR5.03P

- provide documentation showing their use of the writing process,

WR5.04B

- edit and proofread their own and others’ writing, identifying and correcting errors according to the
requirements for grammar, usage, spelling, and punctuation listed below:

Grammar and Usage
WR5.05P
- identify and correctly use parts of speech: nouns, pronouns, verbs, adverbs, adjectives, conjunctions,
prepositions, and interjections;
WR5.06P
- construct complete and correct compound and complex sentences, using the following sentence
components as required: subject, predicate, object, subject complement; main and subordinate clauses,
prepositiona phrases,
WR5.07B
- identify and correct sentence fragments, run-on sentences, and comma splices;
WR5.08B
- make compound subjects agree with verbs in smple and compound sentences,
WRS5.09B
- make pronouns agree with their antecedents in number and gender;
WR5.10B
- use consistent and appropriate verb tense and voice (i.e., active and passive) for clarity in narrative
and expository writing.

Spelling
WR5.11B
- use knowledge of awide range of spelling patterns and rules to identify, analyze, and correct spelling
errors,
WR5.12B
- use and spell homophones correctly;
WR5.13B
- use the apostrophe correctly when spelling contractions and possessives,
WR5.14B
- use avariety of resources to correct errorsin spelling.

Punctuation
WR5.15B
- use punctuation correctly, including period, question mark, exclamation mark, comma, dash,
apostrophe, colon, quotation marks, parentheses, and €l lipses,
WR5.16B
- adapt punctuation and capitalization for the specia requirements of direct quotations, scripts,
diaogue, and poetry.
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Language

Overall Expectations
LGV.01P
- use knowledge of vocabulary and language conventions to speak, write, and read clearly and
correctly;
LGV.02B
- use ligtening techniques and oral communication skills to participate in classroom discussions and
more formal activities, such as storytelling, role playing, and reporting/presenting, for specific purposes
and audiences.

Specific Expectations
Developing Vocabulary and Knowledge of Language Structures and Conventions
LG1.01B
- describe strategies used to expand vocabulary;
LG1.02B
- identify and explain examples of dang, jargon, diaect, and colloquidism as well as of standard
Canadian English, in literary texts and their own oral and written work;
LG1.03B
- identify words borrowed from other languages and words and terms recently introduced to describe
new idess, inventions, and products, and explain their origins,
LG1.04B
- select words and phrases appropriate to informal and formal styles, to suit the purpose and intended
audience of oral and written work;
LG1.05P
- recognize, describe, and use correctly, in oral and written language, the language structures of
standard Canadian English and its conventions of grammar and usage, including:
- parts of speech: nouns, pronouns, verbs, adverbs, adjectives, conjunctions, prepositions, and
interjections;
- smple, compound, and complex sentences,
- components of sentences: subject, predicate, object, subject complement, prepositional
phrases, main and subordinate clauses;
- agreement between subject and verb, and between pronoun and antecedent;
- consistency of verb tense and voice,
LG1.06B
- recognize, describe, and correct sentence errorsin oral and written language;
LG1.07B
- recognize, describe, and use correctly, in ora and written language, the conventions of standard
Canadian English for spelling, capitaization, and punctuation, including:
- spelling: homophones and possessive pronouns and adjectives,
- capitdization of proper nouns and in direct quotations, scripts, didogue, and poetry;
- punctuation: period, question mark, exclamation mark, comma, dash, apostrophe, colon,
quotation marks, parentheses, ellipses.

Developing Listening and Speaking Skills
LG2.01P
- use listening techniques and oral communication skills to participate in group discussions,
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LG2.02P

- use techniques of effective listening and demonstrate an understanding of oral presentations by
restating the main ideas presented and identifying the strengths and weaknesses of presentations,
LG2.03P

- work with a partner to plan and make ora presentations to a small group selecting and using
vocabulary and methods of delivery to suit audience and purpose;

LG2.04P

- use eye contact, specific examples, humour, and visua aids and technology, as appropriate, to
engage the audience’ s interest during oral presentations;

L G2.05P

- practise with cue cards, use breathing exercises, and rehearse with peers (and with visua aids and
technology, if used) to ensure confident delivery in ora presentations;

LG2.06P

- identify examples of the use of oral communication skillsin school and the world outside the schoal;
LG2.07P

- andyze their own and others' oral communication skills, identifying strengths and weaknesses and
suggesting ways for improvement.

Media Studies

Overall Expectations
MDV.01P
- identify and describe the elements, intended audiences, and production practices of a variety of
mediaforms;
MDV.02P
- use knowledge of avariety of mediaforms, purposes, and audiences to create media works.

Specific Expectations

Analyzing Media and Media Works
MD1.01B
- demondtrate critical thinking skills by identifying the differences between explicit and implicit
messages in media works,
MD1.02P
- identify and describe the elements used to structure mediaworks in a variety of forms;
MD1.03P
- compare the reactions of different people or groups to a variety of media works;
MD1.04P
- identify factors that influence media production, distribution, and advertising.

Creating Media Works

MD2.01P

- adapt awork of literature for presentation in another media form;

MD2.02P

- create media works for different purposes;

MD2.03P

- analyze the characteristics of different audiences and create media works designed specificaly
for them.
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