












Self-Assessment: A Growth Continuum for Teacher Reflection

Portfolios
Suggestions for Getting Started

�  ̃“Start small” (e.g., focus on one curricular area).
� 	̃Review critical dates (e.g., if student-led conferencing is 

going to occur).
� 	̃Inform parents early regarding the purpose and plans for 

the portfolio. 
� 	̃Have students set goals early and revisit them periodically.
� 	̃Have portfolios readily available for students to access.
� 	̃Practise using the “language of reflection.”
� 	̃Ideally, model self-assessment and goal-setting by 

maintaining a professional portfolio that you share with 
your students.
(adapted from: Rolheiser, Bower, & Stevahn, 2000)

Resources: Ministry of Education (2005) (Appendix 7.3); Ministry 
of Education (2006b pp. 47–49); Ministry of Education (2006c, 
pp. 12–18); Ministry of Education (2003, p. 43).

“The real contents of a portfolio are the child’s thoughts and 
his or her reasons for selecting a particular entry ... We need to 
discover the ever growing metacognitive voices of our children 
– voices that we (teachers) train to become competent and 
thoughtful tellers of the stories of their learning.” (Herbert, 
1998, p. 584)

INTERVIEWS/ SURVEYS/ CONFERENCES
Suggestions for Getting Started

�  ̃Record what students say and do as you interview.
�  ̃Transcribing may be required to complete surveys.
�  ̃Consider tape recording student responses. 
�˜��Create opportunities for students to practise student-led 

conferences with their peers and/or older students, before 
they conduct them with their parents/guardians.

Resources: Ministry of Education (2005) (Appendix 7.1); Ministry 
of Education (2006b) (Appendices 1 & 9); Ministry of Education 
(2006c) (Appendices 12-10 & 12); Ministry of Education
(2003, p. 43).

Journals/Logs
Getting Started	

�˜��Use sentence stems to guide entries.

Resources: Ministry of Education (2005) (Appendix 6.5); Ministry 
of Education (2006, 3, 4, &5); Ministry of Education (2003, p. 
44); Ministry of Education (2006) (Appendix 12-5);
eworkshop.on.ca 

Key Stages and Conditions

Establishing Criteria

Teaching Students How 
to Apply Criteria   

Giving Feedback to 
Students on Their 
Self-Assessments        

Goal Setting     

Classroom Norms

Getting Started

Students respond to teacher-
generated criteria.

Examples of application of the 
criteria are provided.

Some feedback is provided by 
teacher and/or peers.

Feedback is given on more 
than one dimension of the 
student’s self-assessment.

Student has opportunity to 
respond to feedback.

Teacher prescribes goal that is 
appropriate to student.   

Students self-assess 
sporadically, usually at the end 
of instruction.

Gaining Momentum

Students select criteria from a 
menu provided by teacher.

Description of how to apply 
criteria is provided.  

Comprehensive feedback is 
provided by teacher 
and/or peers

Feedback is specific; strengths 
and areas for growth 
are identified

Student has chance to justify 
self-assessment to teacher 
and/or peers.   

Teacher provides menu of 
possible goals (based on 
data) that are appropriate for 
the student.  

Students self-assess regularly, 
usually at the beginning and/
or end of instruction.

Consolidating and Extending

Teacher and students 
negotiate criteria.

Modelling: examples and 
description of application of 
criteria are provided.  

Comprehensive feedback that 
is explicitly linked to criteria is 
provided by teacher and peers.

Multiple sources of specific 
feedback are available.

Teacher and/or peers engage in 
dialogue about self-assessment.  

Student constructs goals from 
data; goals are appropriate both 
to student and task.  

Students self-assess regularly 
throughout the course of 
instruction, using a variety 
of instruments.  

7A Growth Continuum is adapted from Rolheiser (2006). 
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